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INTRODUCTION

In the current educational context, the training of students is based on an approach by
competencies to achieve the integral development of students, reflecting learning based on real
situations, responding to the solution of current problems; for this, the curriculum states that
students face challenges, challenges, think, observe, reflect, search, analyze reliable information,
conduct dialogues, interact with your peers instead of working individually. Cooperative work
consists of working together to achieve common objectives, achieving individual and group
benefits; working in small groups maximizes their own learning (Johnson et al., 1999; Holubec
1994). Likewise, cooperative work is an active educational methodology based on interaction in
workgroups with a minimum number of students; each one internalizes co-responsibility in their
learning according to the theme to be developed (Bermejo et al., 2020). Cooperative work is an
active strategy in which students work in groups to enhance their learning. It is characterized by
collaboration, participation, mutual help. This methodological approach focuses on encouraging
dialogue, analysis, and shared reflection among its members, with the participation of a mediator
(Gutiérrez-Fresneda et al., 2020). Likewise, this strategy allows negotiation between all the
members to agree on the task and obtain a common result by assuming responsibilities equally
(Izquierdo et al., 2019). In addition, it favors educational interaction in the classroom; students
develop learning by mobilizing all their capacities, abilities, skills, and affectivity, managing to
train competent students (Molina, 2020); allowing students to help each other, share ideas,
experiences and develop their social skills (Arias 2017). Likewise, the use of the cooperative
learning technique allows modifying the individualistic and competitive disposition of the
student, increasing their motivation, autonomy, and responsibility through active and constructive
communication (Fraile, 2008, cited by Garrote et al., 2019). Therefore, collaboration is key to
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developing students' talent, since a series of competencies are developed, becoming a source of
stimulation and creativity, being essential for mutual support, it is a process of respect for skills
and knowledge of others, promoting inclusion (Vazquez et al., 2017).

In the present study, a literature review of different scientific and academic journals has been
carried out to systematize cooperative work's epistemological and praxiological theoretical bases
as a fundamental strategy in primary education. The methods used were analysis-synthesis,
inductive-deductive. As a purpose, it was proposed to collect, analyze and systematize
information relevant to cooperative work as a fundamental strategy in Primary Education. For the
epistemological and praxiological foundation of cooperative learning, and analysis, synthesis of
different articles related to cooperative work, an active methodology for the achievement of
learning, didactic and pedagogical strategy, training tool, findings, experiences in students, sought
in the databases such as Scopus, EBSCO, ProQuest, Scielo, AcademicOneFile. In the educational
environment, the interaction work between students stands out, in this context, it is possible to
distinguish some characteristics that facilitate the teaching-learning process, among which we can
mention those proposed by (Diaz & Hernandez 1999 cited by Bustamante 2017) and other authors:
positive interdependence, face-to-face interaction, individual responsibility, interpersonal skills,
and group processing or self-assessment. Positive interdependence consists of creating a bond
between colleagues, clearly mentioning the task and the group objective that they have to carry out
with the intention that everyone knows how to achieve the expected purpose together. Therefore,
each member of the group must be clear that the effort of each one depends on the success of the
others. (Johnson et al., 1999). To enhance this characteristic, students have to be trained with a
collective proposal. There are structures such as collective rewards, division of labor, dependence
on resources, among others. (Estrada et al., 2016).

Face-to-face interaction is achieved when there is mutual interaction and a verbal exchange
between the group's peers; therefore, it requires committed students. Ferreiro & Espino (2012) state
that groups should be made up of a maximum of four members since sometimes they will fulfill a
double function. To deepen the productivity of a group work will depend on the capacity of each
of the members, by sticking to cooperative work it will allow the change to take place in their
different functions, this is how the student will acquire high performance. (Reyes & Reyes, 2017).
Individual responsibility and personal appreciation mean that the entire group should achieve its
objectives by generating the common good, each of its members is responsible for carrying out the
part of the work that corresponds to him, in this situation, no one can stop working and much less
employing the work of another colleague, its purpose is that through work in learning teams
students are academically strengthened, affectively, it allows to determine who needs more help,
support to carry out their task. Concerning interpersonal skills, social skills are practiced as clear,
precise communication; the support that is given between them is reciprocal. They constructively
solve their problems, accept themselves as they are, and trust between themselves. These skills are
an essential requirement for good performance in group work.

Group processing or self-evaluation consists of identifying the behaviors that each of the
students manifests during group work and is even part of the process of measuring their
achievements, and from this, they propose changes, improvements to achieve the proposed
objectives (Bermejo et al.,, 2021). Group processing allows adequate reflection and students'
participation in work teams; therefore, this process is usually critical, reflective, and consistent.
Individual leadership is banished, evidencing shared leadership; each of the students has
protagonism, participation, and responsibility at work. In turn, cooperative learning presents the
following structure: activity, reward, and authority; according to Bustamante (2017), the teacher to
organize their learning sessions makes decisions regarding the actions that the students are going
to carry out, about how they will motivate, who will decide or have the degree of control that
students will have over their own activities. Therefore, the structure of the activity has as its main
characteristic the interaction between students in small groups according to the activities they
carry out, evidencing the common learning and interdependence between them. In addition, the
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reward structure has an important meaning because each of the students is performing efficiently
to achieve personal success, and in turn, that of all the members of their group, they are interacting
cooperatively to achieve the desired goal. Furthermore, the authority structure strengthens the
degree of autonomy of the students; they plan, organize and decide how to do the activities in a
creative, innovative way, demonstrating all their skills and knowledge, the teacher in this sense
determines what they learn and how much they learn, while the students decide autonomously
how to execute it or carry out their work.

Cooperative work maximizes the assimilation of knowledge in each group member by
sharing their knowledge, evidence, skills, abilities, materials, establishing, assuming their
agreements and common goals. At the same time, the climate in the classroom improves, the
students feel motivated, committed to the achievement of their learning together. (Duran &
Monereo 2012 cited by Romero et al., 2020). For (Duran & Vidal 2004 cited by Romero et al., 2020),
cooperative work is important because students develop critical thinking, self-esteem, a high
positive dependence among group members, which improves their development and academic
performance. According to Bustamante (2017), he argued that when applying for cooperative
work, interpersonal relationships are usually more stable, students are critical, reflective, work
satisfactorily among class groups; it is a methodological strategy that develops creativity and
innovation. Another important aspect that this methodology fosters is the development of their
social competence; it attends positively to diversity and individual differences, it reduces bullying
(Juérez et al., 2019). In turn, cooperative learning allows students to be responsible in the long
term, fulfill their obligations, develop socially, promoting collaboration and collective work.
(Johnson et al., 1998 cited by Romero et al., 2020). Likewise, it is important that, it is necessary to
implement learning structures with a cooperative methodology at all educational levels and even
the higher level, being the fundamental axis to develop skills. (Sanchez Marin et al., 2019). In turn,
cooperative work is important because it allows integrating, creating, and sharing knowledge,
facilitating student learning, creating in them a lasting change to apply it in different contexts
(Sanchez Marin et al., 2019). The advantage of applying this strategy in the classroom is that
mutual help becomes true, genuine, students show personal and social development and improve
their academic and affective performance, expectations that you want to achieve such as curiosity,
perseverance, success and become constant for the future. (Romero et al., 2020).

Cooperative work brings great benefits in pedagogical work, at an academic, social, and
psychological level at different levels of study. Research proves that cooperative work raises high
performance, eradicating competitive and individualistic work (Johnson et al., 1999); (Reynosa
Navarro et al., 2020). This position is a strategy that can be developed in different contexts; they
perceive learning, managing to develop social competence, and strategies can even be included in
masterclasses and incorporate communication through ICT and neuroscience (Sanchez et al., 2019).
Cooperation through a program has favored access to the writing system of students; therefore, it
is important to encourage family participation through cooperative dynamics; it allows integrating
skills that facilitate le; this in writing, this cooperative practice is a strategy of interest in improving
lexical and semantic development, as well as a written language (Gutierrez-Fresnada et al., 2020).
In universities, teaching-learning has been transformed by applying these spaces of interaction,
cooperation that promotes a culture of research in groups to achieve the competencies and
aptitudes in each of the professionals, for the achievement of a purpose, aspects in the realization
must be considered Of cooperative activities such as group agreements, respect for diversity and
equitable participation, teamwork competence is the most demanded, the teacher interacts as an
advisor, guide, supervisor, evaluates planning, quality, distribution of the tasks, the
responsibilities assigned by each member of the group (Bedregal et al., 2020).

METHODS
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This methodology allows the teacher to use research tools, improve his practice, because he
will adapt it to his reality, understanding the needs of his students, in turn, improves the climate
allowing the student to explain his learning process, improves conflicts, understanding and
mutual knowledge, making students develop competencies. Group work is the teacher's work of
the teacher is a capacity that determines educational quality, helps in planning, execution, and
consensus of the proposed objectives. As a result, students have better social competencies living
in a controlled environment and close to a work field (Izquierdo et al., 2019).

RESULTS AND DISCUSSION

In the area of Physical Education in university institutions, this cooperative methodology
has been applied to promote values, interaction in heterogeneous groups; it requires students to
become aware to carry out content work and communication, but to internalize learning, it is It is
essential to have a climate of empathy, respect, and tolerance, generating knowledge, learning for
life (Bermejo et al., 2021). Cooperative learning improves the academic performance of students by
making them acquire competencies; it is suitable for teaching experimental sciences since in this
subject, traditional, expository classes are still taught, obtaining ineffective results; when activating
this methodology, the students are reflective, critical, they are the protagonists of the construction
of their learning Herrada (2018). Likewise, Cooperative work is a potential strategy that maximizes
the participation of the members, achieving a positive impact on learning. Called didactics of
teaching-learning in the computational field (Revelo et al.,, 2018). Through cooperative work,
students exercise not only integrative learning but also develop social skills, and knowledge is
measured through self-evaluation and co-evaluation (Garrote et al., 2019). Cooperative work is
shown as a democratic strategy in student learning since it occurs in a shared way. They acquire
norms, agreements, democratic values that are very important to relate to others in our society.
Erbil and Kocabas (2018).

Cooperative work according to all the information and practices analyzed is a relevant
strategy to apply in primary education classrooms because it is an active learning methodology,
develops disproportionate interest, ensuring high performance in students, and increases benefits
in each of the students in an academic, cognitive, psychological and socio-educational way.
Furthermore, the application of this cooperative strategy allows students to acquire skills adjusting
to the current national curriculum and current job demands such as leadership practice, assertive
communication, autonomy, group work, decision-making, critical position, division of tasks,
coordination when working in teams, conflict resolution, and autonomy, achieving the integral
development of students.

CONCLUSION

Students are aware of their own changes when applying this dynamic, active, coordinated
strategy, in which they learn to respect themselves, express and defend their own position, ideas
and even feel satisfied, motivated by wanting to learn and learn, expose and share all their
achievements showing development and mastery of the subject to be discussed. Through this
process, students learn to value the contribution of others to achieve the success of all; they feel
support throughout the activity process, demonstrating a commitment to do their job well. It is a
strategy that helps the teacher improve the classroom climate in the face of conflict situations that
arise personally and in the low performance of students, showing a good coexistence and avoiding
the practice of disruptive behaviors.

For the achievement of cooperative work in primary education classrooms, a change is
essential concerning a meaningful dynamic learning strategy that allows active, coordinated
learning, establishing their own agreements, work norms, much depends on the motivating
attitude of the student. As a teacher, students are infected with this optimism by assuming their
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challenges with effort, dedication, and even overcoming their mistakes and frustrations by
applying techniques focused on emotional skills.
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